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Brief Background and Reason for Project Focus

Literacy is often something we do not focus on as secondary educators. It is
beyond important for our students of all ages to know the importance of literacy;
and to truly know what literacy is. When talking to students across the K-12
grades, one of the main issues is that many students are not even sure of what
literacy is! Many students, and | believe educators as well believe that literacy is
simply the ability to read and write. In the primary years students spend a great
deal of time in school reading, writing and working on expanding those skills. It is
important that we continue to work with our children on literacy as they grow, and
enter into secondary education classrooms. When students enter into high
school | see them begin to really compartmentalize themselves. It is inevitable
due to the way high school is set up, most high schools teach math for 50-60 min
followed by science for 50-60 min followed by English for 50-60 min and so on. |
often times see my students struggle with this shift, its almost as if they shut the
part of their brain that thinks about other subjects off when they enter a particular
classroom. It is my hope that with changes in education such as Common Core
help combat that. In high school subjects aside form English it is difficult to focus
on literacy and common core aims to combat that; encouraging literacy being
integrated in other disciplines (Walker 2013).

The focus of this project will be to delve into the literacy history of one of my 12t
grade students. In Best Parctices in Literacy Instruction: Best Practices in
Adolescent Literacy Instruction it is discussed the importance for literacy

instruction to all students. The Council on Advancing Adolescent Literacy has a
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study quoted in the text challenging teachers across American to provide * all
students with a high-quality and challenging educational experience aimed at
developing intellectual skills, critical thinking, and effective communication’ (Ogle
& Lang, 2011) Often times literacy issues are focused on children that have
learned English as a second language, or have learning disabilities. | think it is
more important almost to focus on the students who have always known English,
and have no diagnosis in terms of learning disabilities, these are the students
who | believe all too often slip through the cracks. The students that have always
been praised for their ability to read and write often are unaware of their ability to
grow in their literacy, or their need to do so. | would argue that this is the
audience that the Council on Advancing Adolescent Literacy should be most
concerned with, it tends to be more obvious when students are in need of
assistance if they were raised in a home that did not speak English primarily, or
their lack of literacy skills are rather apparent. To take a child that has always
been praised on their literacy skills and help them realize the actual holes in their
abilities | believe is the real challenge. Not being an English teacher | am
somewhat concerned as to how | will be able to do this, | also believe one of the
challenges will be getting Jane to accept that she has a great deal of room to
grow. | am very close with Jane so being able to sit her down and point out her
flaws will be of great personal and professional challenge for me. | have long
wanted to become better at assisting my students in literacy, | think that tackling
a seemingly proficient student will allow me to truly learn about literacy from a

different perspective and pick up many tools to utilize with my students of varying
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abilities down the road. Jane really struggles with the reading and
comprehension piece which is very common with students of mine in the
sciences. Science texts are often times very challenging, sometimes | even shy
away from having my students read them because | know it will be a literacy
challenge for me and them. | hope that through this experience | am encouraged
to push through these more difficult assignments in order to enrich my students’
learning experience with more literature. | look forward to following my student
over the next few weeks in order to analyze how the system has perhaps failed
them, and how we can assist them in the future!

Il. Home and Family (i.e. focus on Literate Life routines)

My student who | will refer to as Jane throughout this paper is 17 years old. She
is a senior at a test in public high school in an urban environment. Her school is
predominately African American, with a very small population of the students
being Caucasian, or Hispanic. Jane is African-American, and female. Her
primary language is English. She has no formal diagnoses in terms of learning
disabilities. She has never received any sort of special educational services or
support. She has several older siblings as well as several younger ones. Her
parents are married and participate highly in their church. Her parents marriage
has not always been perfect however, the past several years there have been
problems in the home and several uncertain times in which she thought they may
end up separating. This certainly impacted Jane’s ability to focus in school and
negatively impacted her performance in literacy and other aspects of school. She

is a very emotional young lady who takes a lot to heart. When her parents were
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going through issues, her grades slipped as she was picking up a lot of the slack
at home, as well as harboring a lot of emotion. Jane prides herself on being the
girl you can come to when there are problems. Unfortunately this does not
always bode well for her own emotions. She has a great relationship with her
mom but her relationships changes frequently with her dad. She seems to blame
her father for a lot of the problems in her parent’s marriage. Some days she talks
to me about her father as if they have the best relationship in the world; and
others she seems very resentful. | often hear about how she blames him for
hurting her family and her mother, she also seems to have a problem with how
strict he tends to be. She reads almost daily at home, she is encouraged along
with her siblings to read instead of playing video games and watching TV. Jane
does not have a job so her primary responsibilities are school, church, and
helping with her siblings and around the house. Church is highly emphasized in
her home, much of her time is spent preparing for church, talking about religion,
and worshiping with church friends, family, or on her own. Jane does find time to
read a great deal while in her home, however due to the strict religious emphasis
in her house she is somewhat limited on what she can read, her parents must
approve it. She cannot read anything that has to do with promiscuity, or other
topics deemed inappropriate by her parents. She has shared with me that there
is a lot of reading in her home. Her siblings and her parents read often. She says

that they do have video games and TVs however they do not often use them.



LLA Jane- Anderson
6

lll. Emotional Climate

Jane has always been fairly self-motivated. As a student in my AP Environmental
Science course there is a lot of opportunity for students to work as a quick self-
pace, and there are a lot of reading assignments outside of the classroom. In all
classrooms in our building students are encouraged to read in their classes as
well as read for fun outside of school. In my course specifically Jane was asked
to not only read form her textbook, but also read current events, and we read
several books off of our optional reading list as well. Jane seemed to be engaged
in the current events and tended to stay on top of her course work; however
every once and a while there would be stretches of time where | would get very
inconsistent work, or lots of missing assignments from her. Often times when she
has been asked to read an assignment she will get some of the points but not all
of them that | believe she should have. When her inconsistencies or trouble with
comprehension have been pointed out in the past she seems embarrassed, or
resistant to hearing the change. When | have talked to her about her reading and
comprehension, she often times slacks in her work for several days following.
There is a big push for common core in the school, so vocabulary skills and
reading should be being incorporated in every classroom. Unfortunately after
talking to Jane apparently all teachers are not taking the literacy portion of the
Common Core initiatives very seriously. She seems to be interested in this
portion of literacy; and for sure is interested in reading for fun. Jane is often very
discouraged when she cannot master something though; she certainly struggles

in comprehension and focus of more technical reading and writing.
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IV. Literacy History

Jane is very fortunate in that her upbringing fostered literacy success. She has a
two-parent home which is not the norm for the city in which she lives. Both of her
parents are excellent readers and she often sees them both reading. She
believes her literacy proficiency to be exceptional, along with her siblings, due to
the push in their home to read and value education. The district in which she
resides is not considered to be a very highly respected district, as many of the
schools k-12 are failing. She was fortunate enough to get into the test in high
school that she is currently attending. This challenge not only reflects upon her
intelligence due to her having to pass the test, and application process but it also
is a testament to her parent’s commitment to her educational process since the
school serves the entire city it does not offer a bus service so students and
parents must coordinate transportation. She pinpoints her largest issue plaguing
her with literacy is the ability to focus when reading, she says that she is easily
distracted often times when reading for a long time. She also says that any sort
of commotion occurring around her easily distracts her. She is encouraged by her
family not only to further her education but to build upon her literacy skills, and in
fact this project is being highly supported by her mother who believes that higher
education, and superb literacy skills are Jane’s right, and ticket into a better life.
In our building our different curriculum is very separated, meaning there is not a
lot of collaboration. Throughout the four years that Jane has been in our high
school there has also been a lot of changes in the ELS curriculum and staff. She

has shared with me that there are some teachers who do things totally different
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than others; obviously this inconsistency has negatively impacted her literacy
ability. After talking to several students in various grades in my building | have
found that two students in the same grade and course, but in different sections
being taught by different teachers are learning drastically different things.
Recently as mentioned above there has been a big push on common core, we
have a specialist that has been coming to our building and has banned reading
novels, some teachers have followed these bans while others have not. Despite
the confusion in the ELA department Jane has enjoyed most of her ELA classes.
She has taken 4 years of English and has done quite well in all her courses. She
has however, not had formal instruction in technical reading or writing in any

other her ELA classes.

V. Tests Given and Summary of Test Results

Jane seems to be a very strong reader, or at least she believes she is. | believe
that her problems with literacy lie in the reading and comprehension piece. She
likes to read for pleasure but reading for knowledge, reading for school is often
too difficult for her. | chose to utilize two pre and post tests for her. The first of
which was the Assessing Adolescents’ Motivation to Read put out by the
International Reading Association. (Pitcher, et al., 2007; Pitcher, et al., 2007) |
administered this reading survey when we began our process as well as when
we were finally done. (Appendix A and Appendix D) The other assessment that |
gave was one that | created for myself. | had Jane read a science related article

(Gilbert, 2015) and then answer various questions about it (Appendix B). As the
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post test | had her read another scientific article (Vaidyanathan, 2015)of similar
length and skill level while incorporating the reading strategies we had addressed
and then answer the same questions as | had her answer in the first (Appendix
C) I chose to do the motivation to read survey one because it had to do with
adolescents, as well as | was curious as to what was going on in Jane’s head as
far as what she wanted to read and why. As she prepares to go to college in the
near future needing the desire to read becomes of upmost importance. In Best
Practices in Literacy Instruction Guthrie discusses motivation as a powerful tool.
We as educators need to motivate in such a way that encourages reading, and
fosters interest in the topics at hand. A student will be that much more motivated
to read if they understand how it relates to them.(Guthrie, 2011) In order for me
to select motivational reading for Jane and help her find motivation to read even
when the material does not grab her interest as much as she would like | needed
to assess her motivation to read. The reasoning behind my having Jane read
science related articles and then answer the same four questions about each is
because | believe the largest thing that Jane struggles with is reading and
comprehension. At the high school level as a science teacher many of even my
most advance students struggle with being able to read something and then tell
me what it was about. | wanted to have Jane read the article, tell me what it was
about, read it again and tell me what she may have missed, and then synthesize
what was difficult about the article, and what | could have done to assist her. After
her pre-test | would teach her two lessons, one on motivation and one on how to

better read critically for comprehension.
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As mentioned before the first assessment was the adolescents’ motivation to
read test. (Pitcher, et al., 2007) When | administered the MRP reading survey
Jane received a 75% on the self-concept section; a 68% on the value section
and an overall 71%. | was not surprised at these results. | knew that Jane
enjoyed reading. She seemed to still think that there were some negative stigma
attached to reading, mentioning that she was slightly embarrassed when her
peers saw her reading in her spare time. Or that she did not think that people
who read often were terribly interesting. The results told me that Jane liked to
read, but often times had a hard time feeling motivated for academic reading, or
even for reading for fun. After discussing the results with her we discussed how
many times the fun in reading was taken out with how much reading she had to
do for her classes. After | taught the lessons throughout the week with Jane | re-
tested her utilizing the MRP reading survey; her self concept score rose to a
100% her value score to a 83% and her overall score to a 91%. It is evident that
after we had our motivation lesson, and assignments over the week Jane began
to place more importance on reading. We talked about the importance of finding
meaning in everything we read, and discovering how to make connections to
your personal life. We also discussed how being proficient in literacy can help in
nearly every aspect of your life. She seemed to really had a noticeable shift after
these lessons.

The other assessment was the articles and questions. | was careful to select
articles that | knew would be scientifically relevant, as well as challenging for

Jane. The articles selected were also ones that | knew Jane would have some
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interest in due to the fact that they were linked to our Environmental Science
course. The first of which focused on climate extremes. Jane was able to identify
the main point of the article, but defined it in very simple terms. ‘The main point
was that farmers lose money trying to keep livestock alive’ there was no mention
of the climate implications or the real scientific links. She mentioned that it was
difficult to understand the names of the ways farmers protected their livestock
and keeping the different diseases and treatment names straight. Jane
mentioned that she wished she had prior knowledge of the breeding techniques
before reading the article. After administering the questions and then discussing
them with Jane | realized that Jane would probably really benefit from graphic
organizers, or some vocabulary knowledge rating tables in order to better read
these texts. (Ogle & Lang, 2011)

The second article | asked Jane to read was about how climate scientists had
helped to create a pause so to speak in global warming. When looking at Jane’s
responses it was evident that having the graphic organizer, taking notes when
reading the article, and reviewing the vocabulary before and after had helped her
greatly. She was much more complete with her responses. She did not have a
complete 180 due to the fact that the pre-test and post-test were only a few days
apart but she most certainly expanded her comprehension and focus throughout

the week.
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VI. Lesson Plan Matrix
Use the following table format to insert the overview of your 2 lesson plans.

Objectives (include

words and phrases as
they are used in a
specific scientific or
technical context
relevant to grades
11-12 texts and topics.

need assistance on;
and their
misconceptions of their
meanings.

including performance, | Instructional On-going
conditions, and materials (what will | assessment (to
Lesson . .
) criterion. State use to deliver the measure
Foci/Date e :
the Common Core main objectives of attainment of
State Standard at the |the lesson) objectives)
end of each objective.
Instructor will use Pre and post test is
several studies in order | the MRP reading
to show student how survey; formative
reading can help make | assessmentsis a
Student will assess her you successful; three motivational
Readi own motivations for daily homework over homework; a diary
eading o . . T
Motivation reading; student will push ponfldence _bundlng, kgpt for thrge days
6/10/2015 herself to further her instructor will provide giving positives
reading motivation and student an opportunity | negatives and ways to
confidence to talk with several improve over each
successful adults about | day; in general for
how often they read and | student not just
how often they read in | related to reading and
the past literacy
Student will be able to read a
challenging scientific article,
and understand its meaning.
CCSS.ELA-LITERACY.RST. | |nstructor will make use
11-12.4 of note taking strategy
Determine the such as graphical Two articles with the
. £ bol organizers. Instructor same questions
Reading meaning ol Symbols, will also make use of following each one;
Compressi | key terms, and other | the vocabulary table so | one administered
on domain-specific student can identify before the lesson on
6/13/15 challenging words they | 6/10 and the other

administered after the
article 6/13
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VII. Reflections on Differentiated Literacy Lesson Plans

It was evident from the start the Jane had difficulty with reading and comprehension; this
is something that I knew going into this project. Many students in the high school levels
struggle with the comprehension piece of reading more challenging texts; after having
Jane in my class I knew that this is what I wanted to focus on with her. It was only
somewhat recently that the need for focus on comprehension in adolescents came to the
forefront. The RAND Corporation funded a study that determined that we needed to
focus on comprehension, as it was the most important focus in adolescent literacy. It
became evident that high school students in the US have not been showing achievement
growth comparable to the growth students have been achieving in other countries. (Ogle
& Lang, 2011). The amount of students I have seen who are so very bright and truly
enjoy reading but lack in their ability to truly comprehend texts, whether scientific or
even as simple as directions is discouraging.

After our initial meeting, and pre-tests it became obvious to me that the only thing I had
to work with Jane on was not simply comprehension; she also had a serious issue with
her self-confidence, both as a reader and as a young lady. I don’t think that this is an
uncommon issue as we have read about it in both texts this semester. Best Practices in
Literacy Instruction emphasizes the importance of confidence building in literacy
multiple times. ‘Believing in oneself is more closely linked to achievement that any other
motivation throughout school.” (Guthrie, 2011)urthie goes on to discuss how confidence

is tied to what one believes is their capacity for success; it is difficult to succeed past the
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point of what one believes is their max potential. I knew that I had my work cut out for
me.

Lesson ONE:

The first of the two lessons that I taught to Jane was about confidence building. She was a
bit taken aback when I first began the discussion with her on what we would be
discussing and how I thought this would help her succeed as a student and a young
woman. We began the lesson talking about how important confidence as a whole is. I
explained to her the idea that you can only achieve to the potential that you believe you
are capable of. We talked about how the color of her skin and the fact that she is female
makes confidence even more key. It is an unfortunate reality that many people will lower
their expectations of Jane by simply looking at her because of her sex and racial
background. I told her to harness that; make their ignorance work in her factor, refuse to
fall into their stereotype; whether that person is a total stranger, someone interviewing her
for a job, or someone really close to her like her father. After we talked about confidence
as a whole we focused on literacy; I showed her some of the studies that were referenced
in our coursework, and other classes I have taken. I explained to her how the desire and
confidence to read, speak articulately, and develop as an academic scholar is half the
battle. I assigned her three homework assignments; in the form of a diary Jane was asked
to name the highs and lows of her day each day. She was also asked to write down three
things she loved about herself and three things she hated about herself with reasons as to
WHY she felt that way. Finally she was asked to talk about how others perceived her

reading for pleasure for the final reflection. We then got together and discussed the
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results. It was evident that she had very weak reasons when it came to why she hated
certain things about herself; it became a lot easier to list the things she loved! She told me
that she thought she would never be able to come up with three things she loved daily
including a reason, but that her list of things she hated could be much longer, however
when she actually went to sit down and write out why she hated certain traits she was at a
loss for any explanation that did not include someone else, which was not allowed. For
example she listed that she hated that she was slightly overweight her reasoning was
health related, however her doctor says that she is quite healthy she just needs to keep up
her current levels of activity, her ‘real’ reason as to hating it is because she recently split
up with a boy who mentioned her weight often in a negative light. I believe by giving
Jane a outlet for her emotions and a safe space to discuss her feeling I was able to get the
ball rolling on her rebuilding her confidence. We discussed the plan of continuing the
diary as a way to reflect and continue to build her confidence. I also feel as though by
discussing the importance of literacy confidence, researching respectable intelligent,
successful black females, and looking at the importance of literacy we were able to start
chipping away at her confidence issues when it came to her love of reading. It is evident
that this was effective when looking at the scores of her posttest included in the appendix
section. (Appendix D) This lesson would have a hard one to teach again as it was less of a
lesson and more of an interaction. I felt as though it was important for Jane to get a lesson
not just in literacy but also in confidence building. I know that I will teach this lesson

again, or something similar to it but each one would have to be tailored towards the
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individual I was dealing with; as each adolescent that enters my room has different
reasons for their lack of literacy confidence.

Lesson TWO

My second lesson focused on Jane’s reading and comprehension issues. As part of my
pre/post tests I had Jane read two articles and then answer some questions about it. Her
responses on the first article are very basic and it is evident that she lacked focus when
reading the first article. The lesson again began with a conversation. Jane admitted to the
fact that distractions have kept her from comprehending texts, especially when those texts
are not on topics that interest her terribly. Comprehension is the focus, or should be the
focus of adolescent literacy instruction. When talking to Jane about her literacy
background earlier in my research I really noticed that in her past instruction she hadn’t
had the type of ELA instruction that is suggested for comprehension skills; she had
mainly had phonics lessons as far as decoding texts. According to The Best Practices in
Comprehension Instruction authors Almasi and Hart, these decoding skills are important
and critical to reading however more recent research suggests that the idea of ONLY
placing emphasis on decoding alone or even as a majority does not lead to
comprehension skills. (Almasi & Hart, 2011) It is frightening to me how littler most
secondary teachers seem to know about proper instruction in comprehension. Jane and I
began talking about how to deal with the comprehension issues. I had Jane read the
article twice; once how she normally would and then a second time out loud. Reading
aloud is something that I have used in order to assist my memory and is also something

that can help combat distractions. According to brainscape.com reading aloud, while
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perhaps making you look silly in the library while studying can actually help your brain
remember things and categorize them better. (Brainscape, 2015) Reading aloud cannot
only assist with memory, but also with the fluency of the text. Often times there are
difficult to understand words in more technical reading and it has been shown that
reading aloud increases fluency, which is tied directly to comprehension. (Fautsch-
Patridge, McMaster, & Hupp, 2011) Jane could very easily tell me much more about the
article after she read the article the second time aloud. I knew that I needed to add more
to her toolbox for comprehension at that point. I began to talk to her about graphic
organizers and note taking. She is not a very good note taker, she says that it is difficult
for her to take notes on books she reads so I begin to teach her several strategies in order
to assist her with her future note taking needs. Jane was hesitant to try graphic organizers
insisting that she was not a visual learner that she would rather just read and jot down
notes. I had her practice with several graphic organizers because ‘Transforming a piece of
text into a graphic and visual form requires that students reread and engage in critical
thinking about what they read.’ (Fisher & Frey, 2011). After working with Jane on several
different graphic organizers I then allowed her to pick her own. We read several other
articles and used the graphic organizer. I could tell that although she was originally
hesitant to try the graphic organizer she was thrilled to use them by the close of the
lesson. She had taken something that seemed to be too overwhelming and time
consuming and turned it into something that only took her a bit more time to use and

added immensely to her comprehension ability.
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VIII. Recommendations

Dear Mr. and Mrs. Jane’s Parents,

I am writing this letter after an extensive literacy research/tutoring with your daughter
Jane. Through my Masters program I was asked to take a closer look at the literacy needs
of one of my students. Jane is the student that I selected for this task. First off my I start
off on commending you both on such a wonderful job exposing your child to reading
from a young age. It is apparent that Jane came from a home that has a love of reading. I
am impressed at how often I see her reading, and what wonderful reading skills she has.
That being said I have identified two issues that together we can work to assist Jane with
in the coming months as she prepares for college. One is Jane’s self-confidence, it is
apparent that she is concerned that there is certain stigma attached to her reading. |
suggest that you continue to expose Jane to your love of reading, let her see you and other
adults she admires reading often and reading a variety of materials. The other issue that
we encountered is Jane’s comprehension issues; Jane tends not to grasp all the important
concepts in her reading, especially when reading scientific texts. My recommendation to
you is talk to Jane about what she is reading; perhaps go to a local library and pick out
two copies of the same text, perhaps some non-fiction; read them together and then
engage in conversation with Jane about what it is that she is grasping from the text. We
worked extensively with graphic organizers, encourage her to keep utilizing that as a tool

and to share those with you.
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These are just a few suggestions that I think could help Jane grow as a reading, writer,
student, and young lady! Please do not hesitate to contact me with any further comments
of questions.

Educationally,

Caitlin Anderson

Dear Teacher of Jane,

I am writing this letter after several weeks of research involving Jane and her literacy
ability. Jane is a high achieving student with no learning disabilities. It is strange to think
about her struggles as a literacy learner since she is such a smart young lady. However as
I am sure you know literacy is a struggle even with out top performing students. Jane’s
main two issues are confidence in her reading and how others perceive her, as well as
reading and comprehension, especially with content specific technical texts. It is my
recommendation that she is encouraged to read as often as possible. Try assigning
additional supplemental reading with incentive to allow her to break away from her self-
conscious feelings. Also strongly encourage her to keep graphic organizers as she reads
more technical texts. When you assess her on the texts that she reads in class try to ask
more critical thinking questions that push her to synthesize the material as opposed to

simply recall it. Thank you so much for your time and consideration of my suggestions,
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should you have any further questions, comments, or concerns do not hesitate to contact

me.

Educationally,

Caitlin Anderson

XI. Appendices
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For example, the Missal trioe in Kenva have over mamy cvas beod shoep that are resistant to a deadly parasitic worns, The scientists an
now working with these farmae s o b 2 u.:x..h«-'hhudlomomumuﬁdq-ﬂ“b\!bdlbm

Resistant livester & should not be imtrodues! o areas that ane disease-fren bocanse they still carry the pest and could cause an
cutbreak, Myl sows. He sugaods thal toast ot broods be brosght in whes prodictions indicate the imminent arrival of an infection,

SOE ALSO:

Evedathonn: Panron Finis Poop Males Benutilnd Beschios | Healhs The ComMicted History of Aloold in Westerm Clvibiztlon | Mind &
Bl s Food Adoiotiom M AR s Fat 2 | Spaee: Durk Matter Particles Intorsct with Themselves | Techaalogy: Timellne: The Amsasing
MubtimiBlon-Yeur Wistory of Prvwes o 1 e ! Mare 8seroe The Flinoe Comnmection

The seientists al o hope tomer 3o 1ok 1oals 10 de lop tougher livestock. They are planning a research program that will use
sename edibing to fake gemetic psaierial from resistant breads and paste it imlo susceptible ones, This technology will allow a much moe
“precise” apgeoe 5 1 enmting raimals with decirable 19 e,

T conteast, tradit omal breceing methods ras amd motch ™ genes by mating individuals “in the hope™ of producing lndividwals
Benefichal traits. vt snx ol sexad .-pu-lm'nmlluum»mr“lhoﬁ:ﬁgﬂ&ﬂlhdﬁdh&dhm
“We need provision. mot shoti m bevsdiog,” he sis,

The CGIAR tears boges 1o wss genome editing to beood new popubitions of cattle that arc resistant to trypanosomiasis. The scientists as
studying N'Dama cobthe froe west Africs, which Bave & soturl nesistamce 1o the disease, and hanve located the genetic material
responsible foe the koo s proseciioe. ¥ext thoy will put that maserial into populations with ether desirabile traits sach as Increased
itk and mest peodiection,

Toughening serfculivre for w worsonine clime

Preventalive e ing < ey sming i e i'-.-:'vmmlﬁnﬁr&“mﬂ'ﬂuhmmm&mmm-&
New rescanch they prosented o the scienoe stvisory body shaws that 44 pereent of all major livestock diseases they studied are
imoreasimg (n provakesce coctinert-vi e The seseanchons sl fosnd that farmers will lose wp to half of sultable grazisg land over the
noat contury, placieg Heestock ande: 0 thor pevssire fom aresdy limised food supplics,

The CGIAR scierteas alsn went o i benertirg 1o devedon toagher crops. “We find tha for many staple crops in the reghoms, climatically
sutitable arcas are prosectod to deerves i canntoies Tt ane mast dependent on them,” says Jullan Ramirce-Villegas, who studics
t“lﬂelmm,. oo ageienfere 3 the Vinives sty of Leeds in "ml’l&

The Intermatwaa! Con'er for (ragées A matlvare (OIAT I Colernbiin has alreudy begun work te develop beat toleramt beans that it
hopes bo poll cist o soons 1l mdght socd e o and in future,

Focusing agriculisaal roscacch cliorts on bulidusg rosilience agaiast future climatic and disease threats will help vulserabie farmers
prodece food cven undes the most disticn it condilbas, s Ramisoe-Villegas, formerly of the CIAT, “Pushimg the biophysical lmits of
the crop, we wivthl Lo slde 1o camy on cropging beans evemywhore where beans are currently grown even under the mast pessimistic
climate soomarios () madeac oy, “ronas 0 the ool of the century, only i the high-end warming scenarios heat-adapted beans
ool be aliocted,

B oo W00 4 St T e sy e - A e enlyemes and disedse N inte s =
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Article ONE
1. What was the main point of the article?
Ne b s wah ‘“—“} Conrnans o s w‘) \W“"\

W Ciep Wwesow

A e

2. What was challenging about the reading of the article?
Wi (e e f\g ity VAL S e s r\u) Moo

Nacasry [ N maeAheds \fb) M\wd\ %M
ot ca *\um

3. MWMmemmlfamumewmmmMmﬂm
pick up the first time?

X< p\p\kq_é v Avech Mt cuvr et ov e <Al"\b§ S\Mm‘
O < N U

4. How could Ms. A have assisted more in the reading and comprehension piece of this article?

e ¢ . .
N N n VWl H\Q\%\W on ¢ ore Ia‘“%

Appendix B Reading Comprehension Pre-test
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SCIENTIFIC
AMERICAN" Ar"} wele Y

Pormurent ASSete: Meapc) . ACen il srvavuan.com artcle. Bemate kot 1y Bl | creats & i T I 4
Frergy & Stanabilny » (roatenrs
Climate Scientists Helped Create a Spurious Pause in Global
Warming
NWMMMMthbmmmmm
laratel we
By Gayate Vsdysnathan and OhmaneiWes | Jne 0. 2095 | ¢
The | tal Panc in a bind, g et :
nlergovernmen on Climate Change was in a bi m,w
The woeld's premicr scicatific body om the climate had found!, in 0 2012 report, that it
s extremely likely (95 percent confidence) that hussan activities are responsible for Y
maost of the cbserved warming of ghobal temperaturcs since 1953, The pased was
mone certain than it had cver been in the past. —
Yet the lay public did not scem to care. Polls have ropeatedly shown that climate O S T S—
change s mot a priority foe mast poople, v D v M50 sad 254 ¢
NASAGSIU T th (v yuin g
Sa the IPCC scientists switched tacks. Al a peess conference on theie report, they NasA G Wil

emphasized the rocord warnssth the work bad experienced in the past decade.

“More temperature rocords wore beoken tham im any other previous decade,” said
Michd Jarmand, soeretary-gesenal of the World Mctooeological Onganiration, of the

:{'\: ;,l\,“:."\ ":ﬂmh Stocker, co-chaimsan of Working Group 1, echoed Jarraud's messge. it

! Jurasskc World concept of climate change.

bm:n-io-lhoaln- PCC scientists may have unwittingly sowed the soeds of confusion, sccording
v jon $7.9%

Marry this sale ends so0m -

r that people can more casily wrap their heads around. Bul they were also
I onmr plamet’s climate, 3 has 1o last ot Jeast 30 vears, Just one decade of

E A

By referring 10 a docade of warming, the TROC breaght into play quostionable caims made by dissate deniers about o global warmseng
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“yause,” the study finds,

The “pause™ refers to the iden that rate of warming has slowed since 1998, compured to the 1990s. The pause does not actually exist,
since observations over 15 years are not significant enough 10 be called a climate trend.

UL Ao
Evolation: Farnt Mn-pu.u-mmmumau«uum«nmdu«um Westerm Civiliration | Mnd &
Bram: Is Food Addiction Making Us Fat? | Spoace: Dark Madter Partioles | et with Tk tves | Techmology: Thmeline: The Amazing

Multimillion-Year History of Processed Food | More Scienoc: The Flasor Commection

“Trends based on shart records are very sensitive 1o the beginning and end dates and do pot in general reflect long-tenm elimate trends,
the 1PCC stated in its 2013 repoet (ClimateWire, June 5).

Journalists present a1 the press conference lobded quedions about the pense st the scientists, said Warren Pearce, o sociologist at the
University of Nettisgham and a co-author of the sty in a statement.

mm&umw&m.mdwmcmplpﬁduw‘MdbmnMaom_
are bess redevamt.”

A confusing dialogue
The comtradiction in the IPCC’s reliamce, on ane hand, o decadelong high temperatires and, on the other hand, its dississal of the
pomse struck a confiasing note, the study finds.

“The fact that sciestists go o to dismiss the jowrmalists’ concerns sbowt the pause—when they themselves drew upon a similar short-
term example—made their position inconsistent and lod 1o confusion within the press conference,” Pearce said in a statement.

wmnwmmam.w-mu‘mum;-s-mrpuuuu-mrmlnulmmmm
of view and 30 years ks what you would normally ook a1, 1 that's the case, why did you even mention a 15-year period?”

The question went usanswered.

Thmi".l.muhﬂmhIhohmmwﬁvhmnmkm.i-abhonwmm&mm
they are bess certain abowt, Pearce said in a statcmsent,

“These need to be embraced and acknowdedged in order to make elimate chasge meaningful,” he sakd.

Reprinted from Climatewire with permission from Environment & Energy Publishing, LLC. LTINS, 202-628-6500

Chmteis e
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Article TWO
1. What was the main point of the article?

Ve maxa PAn ol Ay ammicde wab Yo oo

\\-vv-’ Geaenvoy n<d o waXe Olebel Clismai« wc"""\'{

@ Py deal Ao dhe  pube OOV ended  up caniin 4
ch,w:\ ’ M < ‘%ﬂféd o.rsé o\se d'.\’ ’%Mc\ ml ‘e
o w4 \ '
Ve ¥ it was chalienging sbout the resdinb ot the sricie?
Waok Wil CM\mbt\ﬂl.) dleouv f'cutl'm-bs ThaL avhie e
wat A W owond ~ Vv v "’W\'\l:) wnd repah v

3 MMMMMWRIOWM“MMDWMWMMCCM
pick up the first time?

1 peted  pp Wned g cnMiv aclww Hha A
N VOLAN Y AN AN v W PO <

Coniumren.

4. How could Ms. A have assisted more in the reading and comprehension piece of this article?

c.?tq. \'W%VV\ L e Lu-u\a\“'\\l\t) M{A‘Ct\ Ne
MM g et

Appendix C Reading Comprehension Post-Test
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Appendix D MRP Reading Survey Post-Test

Lesson Plan

Date: 6.10.15

Objective(s) for today’s lesson: SWBAT Assess motivation for learning
SWBAT: push self to further their reading confidence and self confidence in
general

Rationale: without confidence in learning as well as in self students will block
themselves from reaching their full potential

Materials & supplies needed: internet access; journal; Skype; several willing
successful adults

Procedures and approximate time allocated for each event

* Introduction to the lesson Conversation with student about confidence; reasons why her
confidence is important, and why her confidence may not be where it should be. Administer Pre-test (20
min)

* OUTLINE of key events during the lesson continue discussion based off of pre-test results.
Look at data supporting reading and how successful people read. Talk with several successful adults on how important
reading is via Skype. Have students take notes and then synthesize interviews. Close main portion of lesson by
wrapping up main points of all interviews. (40 min)

° Closing summary for the lesson Re-iterate the importance of caring for oneself; and the importance
of self confidence not only in literacy skills but also in general how self confidence can get you far. | will then explain the
journal assignment. (10 min)

Assessment: When we met next we will discuss the journal and how she has
grown over the span of several days; as well as how she plans to continue the
journal. Also she will take the MRP again and we will discuss the results.

Appendix E Lesson Plan Day 1 Self-Confidence

Outline for a Daily Lesson Plan

Date: 6/13/15

Objective(s) for today’s lesson: SWBAT Read and comprehend a challenging
scientific article

SWBAT: develop reading strategies for future content texts

Rationale Student has trouble with comprehension; it is important to assist student with
strategies to make comprehension possible and not as time consuming as she thinks it is
currently; as she is entering college soon and will be expected to read and comprehend a great
deal of material in a very limited amount of time.

Materials & supplies needed: several articles of similar difficulty; graphic
organizers
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Procedures and approximate time allocated for each event

* Introduction to the lesson At the start of the lesson student will read article one and answer
several questions on it. Student will then discuss with me what could have been done differently to make
her comprehend the article more; and | will briefly discuss the importance of reading and comprehension.
(20 min)

* OUTLINE of key events during the lesson Student will once again read the article this time
reading aloud; she will also take notes the way she currently takes notes. We will then discuss her results
some more. | will show her several types of graphic organizers and have her use them with other articles;
we will then design a graphic organizer that would work the best for her and try it on an article. (40 min)

+ Closing summary for the lesson We will discuss the ‘new’ graphic organizer
and how it will be beneficial for her to use in the future. She will then do the
posttest article making use of the strategies we had talked about and answer

the questions.

Assessment 1 will look for further depth of understanding in Jane’s responses to the second article.

Appendix F Lesson Plan 2 Reading Comprehension
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